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Rationale
The school acknowledges the commitment in the Melbourne Declaration on Educational
Goals for Young Australians (2008) to ‘support all Australians to become successful
learners, confident and creative individuals and active and informed citizens’. There will be
some students who will need additional support to realise this goal. These students are
those who are at risk of not achieving the major learning outcomes of schooling levels which
enable them to achieve their potential. Students in any classroom can have multiple, diverse,
and changing needs that are shaped by individual learning histories and abilities as well as
cultural, language backgrounds and socio-economic factors.
Students at risk may be characterised as students:
•

at risk of not achieving the outcomes described in the relevant curriculum documents
including the Victorian Essential Learning Standards (VELS),Victorian Certificate of
Education (VCE) and/or the corresponding AustralianCurriculum equivalent

•

whose achievement level, rate of progress or behaviour differs noticeably from past
performance and/or that of their peers

•

who are under-performing

•

who are not engaged in their schooling

The school will comply with the requirements of the Disability Standards for Education 2005
under the Disability Discrimination Act 1992. This legislation obliges teachers and
education providers to make necessary adjustments for students with special educational
needs so they can access and participate in education without experiencing discrimination.
Some students identified with special learning needs may meet criteria for additional funding
support through the Students with Disabilities program administered through Independent
Schools Victoria. These students will be provided with an Individual Learning Plan (ILP).
Students identified as having special learning needs but who do not meet the criteria, will be
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provided with a Student Support Plan.
Aims
•

For all students with special educational needs to be identified and assisted to
become successful learners

•

To provide skills and strategies and a support network to enhance learning,social
and emotional outcomes for students with special needs

•

To provide teachers with professional support and guidance to implement
individualised plans for students identified with special educational needs

Implementation
•

When applying for enrolment parents will be asked five specific questions which have
direct bearing on the legislated requirement that an NCCD ‘Individual Learning Plan’
(NCCD ILP) or a ‘Student Support Plan’ (SSP) be implemented.
These questions are:
1. Does the applicant have a diagnosed disability? (NCCD ILP)
2. Does the applicant suffer anxiety, depression or any other symptom, otherthan a
diagnosed disability? (SSP)
3. Does the applicant’s behaviour require specific strategies of intervention, other
than a diagnosed disability? (SSP)
4. Does the applicant experience gender dysphoria? (SSP)
5. Is the applicant living with someone who is not their natural parent? (SSP)

•

Identification of students with special needs will be dependent upon the shared
understanding that all students follow the same developmental progression but not
necessarily at the same rate; some students progress differently in different learning
areas or demonstrate skills in certain contexts.

•

After commencing school, some students may require an NCCD ILP based on an
imputed disability. An imputed disability is an undiagnosed disability the school team
considers a student to have that is having a functional impact on their learning. All
students who meet NCCD criteria, including those with imputed disability, must be
included in the annual Census.

•

Teachers will reference the VELS, VCE and/or the Australian Curriculum content
description and achievement standards and their own assessment information and
personal knowledge of the student to determine each student’s level of achievement
within the learning continuum.

•

The ongoing support of students with special learning needs is a shared
responsibility between the school, the student and the parents/caregivers.

•

Students at Years 10, 11 or 12 who have Individual Learning Plans, or are identified
as having special learning needs will have the opportunity to receive Learning
Support. Learning Support at Years 10, 11 and 12 is tailored to individual student
needs. Usually at this stage of schooling, the student, teacher and parent, have a
clear view of the intended pathway for the student and what is possible. This is a
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result of discussion and planning with the student, teachers and parents, through
the preceding years. The response to students needs is individualised.
•

Students at Years 7 and 8, identified with special needs, in collaboration with DELTA
Mentors, parents and/or guardians, The Head of Year, Head of Learning Support, are
able to attend Learning Support classes in place of a LOTE class. Support classes
aim to address individual student's needs in Literacy, and Personal and Social
Learning. Students work in a small group with a teacher to identify areas of need and
engage in a range of activities to develop their skills and confidence. Literacy tasks
focus on phonological awareness, spelling strategies, verbal and written expression,
vocabulary extension, planning and editing written work and reading fluency and
comprehension. Personal and Social Learning tasks focus on effective ways of
communicating and relating with others, developing verbal communication skills and
organisational management.

Students in Year 9, who have received Learning Support in Years 7 and 8 are encouraged to
choose Learning Support as an elective. Support classes at Year9 aim to address
individual students’ needs in Literacy, and Personal and Social Learning. Students work in a
small group, and individually, with a teacher to identify areas of need and engage in a range
of activities to develop their skills and confidence. They are supported in developing
independent work skills and encouraged to bring to class, tasks from other classes with
which they need help.Students are given extra support and time with their work in the Year 9
STRIVE program.
Process
As well as quality differentiated teaching being offered to all students, there are two types
of formalised additional support:

INDIVIDUAL LEARNING PLAN (NCCD ILP)
An NCCD ILP applies when a student has an imputed or diagnosed disability. When this is
the case, the Head of Learning Support, in conjunction with parents, the student and
relevant professionals, will develop and implement an Individual Learning Plan.
All teachers will be required to plan for and implement the adjustments detailed in the NCCD
ILP. This outlines the ways in which the adjustments will be applied to the task. The plan for
implementation of adjustments are recorded on SEQTA under ‘Adjustments’ at the
commencement of each unit using the following headings:
Unit Name:
Duration: (the length of the unit in weeks)
Specific Adjustments (from ILP):
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The Individual Learning Plan will be reviewed every term. The Individual Learning Plan may
include adjustments ranging from Quality Differentiated Teaching Practice to Extensive that
outline specific individualised strategies to meet the needs of each student.
The individualised learning plan is a working document and is (with consultation between key
stakeholders) able to be altered and added to as the student achieves goals, and revised if
goals are found to be unachievable within the prescribed time frame given.
An individualised learning plan is to be maintained throughout a student’s enrolment at the
school while the student continues to be identified as requiring additional support to achieve
to their potential.

STUDENT SUPPORT PLAN (SSP)
When a student is in a particular category or identified as requiring extra support to become a
successful learner, but does not have a diagnosis of a disability, a ‘Student Support Plan’ will
be implemented. Student Support Plans are developed for:
•

All students in Out of Home Care

•

All students experiencing Gender Dysphoria

•

Those with inconsistent attendance

•

Those suffering anxiety

A Student Support Plan is developed by the Head of Year, in conjunction with parents, the
student and relevant professionals. The Plan will be reviewed every term. The Student
Support Plan may include participation in Learning Support classes, adjustments up to Level
2 and specific individualised strategies to meet the needs of each student.
All documentation pertaining to assessments, meetings, individualised learning plans and
reports etc., will be maintained and stored securely under the guidance of the Head of
Learning Support, Heads of Year and the Principal. The school will maintain confidentiality of
all information regarding the stored information in keeping with school confidentiality
protocols.

ADJUSTMENTS
At Highview, we aim to meet the learning needs of all students. It is important that teachers
know and understand the needs of students in their classes and that they are implementing
differentiated teaching to maximise opportunities for success for each student. Teachers are
required to access relevant data to determine and plan for specific needs. In a ‘differentiated’
classroom there are four levels of intervention that can be applied:
•

Quality Differentiated Teaching Practise (QDTP)

•

Supplementary Adjustments
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•

Substantial Adjustments

•

Extensive Adjustments

Quality Differentiated Teaching Practise (QDTP)
Quality Differentiated Teaching Practise (QDTP). Quality differentiated teaching practice
caters to the needs of a diverse student population. Students at this level do not require the
adjustments that are captured in the other three levels.
Adjustments at this level generally:
•

are explicit, albeit minor, adjustments to teaching and school practice that enable
students with disability to access learning on the same basis as their peers

•

have been made in a school as part of developing or maintaining a culture of
inclusion

Supplementary Adjustments
Students with disability are provided with adjustments that are supplementary to the
strategies and resources already available for all students within the school.
Adjustments occur for particular activities at specific times throughout the week and may
include:
• adapted and additional instruction in some or many learning areas or specific
activities
• personalised and explicit instruction to support one or more areas of communication
• planned health, personal care and/or safety support, in addition to active monitoring
and supervision
• adjustments to enable access to learning may include:
o specialised technology
o support or close supervision to enable participation in activities or the
playground
o modifications or support to ensure full access to buildings and facilities
Substantial Adjustments
Students with disability who have more substantial support needs are provided with essential
adjustments and considerable adult assistance.
Adjustments to the usual educational program occur at most times on most days and may
include:
• additional support or individualised instruction in a highly structured manner,
including adjustments to most courses, curriculum areas, activities and assessments
• personalised and explicit instruction to support one or more areas of communication
• planned health, personal care and/or safety support or intervention, in addition to
active monitoring and supervision
• adjustments to enable access to learning may include:
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o
o
o
o
o
o
o

specialised equipment
specific planning for access to activities or facilities
closely monitored playground supervision
modification to school environments, such as buildings and facilities
environmental adjustments to support participation in learning
provision of specialist advice on a regular basis
support from specialist staff

Extensive Adjustments
Students with disability and very high support needs are provided with extensive targeted
measures and sustained levels of intensive support. These adjustments are highly
individualised, comprehensive and ongoing.
Adjustments to the regular educational program occur at all times and may include:
•

intensive, individualised instruction or support in a highly structured or specialised
manner for all courses and curricula, activities and assessments

•

intensive, individualised instruction to support multiple areas of communication

•

planned, highly specialised and/or intensive health, personal care and/or safety
support or intervention

•

enabling access to learning through:
o

specialised equipment

o

highly modified classroom and/or school environments

o

extensive support from specialist staff

Modified Coursework and Reports
The term ‘modification’ may be used to describe a change in the curriculum. Modifications
are made for students with disabilities who are unable to comprehend all of the content being
taught and who have an NCCD ILP. For example, assignments might be reduced in number
and modified significantly for a student with cognitive impairments that limit his/her ability to
understand the content. Students who have modified classwork and modified assessment
tasks will receive modified grades and reports. Students receiving modified reports will be
determined by classroom teachers with advice from the Head of Learning Support and
relevant Heads of Faculty. Students on a modified program have a separate course on
SEQTA. The requirement for a modified program is indicated on the NCCD ILP.
Appendix A – ILP & SSP Requirements by Teachers
Appendix B – NCCD ILP Template
Appendix C – Student Support Plan Template
Appendix D – NCCD Fact Sheet
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APPENDIX A
ILP & SSP FAMILIARISATION AND PLANNING REQUIREMENTS
Students on an Individual Learning Plan have a diagnosed or imputed disability. This is
indicated by a green semi-circle under the student’s photograph on SEQTA. Students on a
Student Support Plan require support for various needs. This is indicated by a purple square
under the student’s name on SEQTA.

Student has an ILP (Individual Learning Plan)
or SSP (Student Support Plan)

Teacher required to read the ILP or SSP and
implement required adjustments / strategies

Individual Learning Plan
Maintained by Head of Learning
Support

Student Support Plan
Maintained by Heads of School

Teacher to implement Student
Support Plan strategies and
document (where relevant) on
SEQTA – e.g. ‘Out of Class’,
‘Student Wellbeing’
Tag the Head of School in
SEQTA notes about students on
an SSP

Adjustments Planning required at
the commencement of each unit
of work / area of study
(refer to instructions for
adjustments planning below).
Tag the Head of Learning Support
in all SEQTA notes about
students on an Individual Learning
Plan
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HOW TO PLAN ADJUSTMENTS FOR STUDENTS ON AN ILP
1. From the students SIP panel in SEQTA, click on the green semi-circle to download
the Individual Learning Plan:

2. Review the ‘Adjustments’ section of the student’s individual learning plan to ascertain
the adjustments required to allow them to participate in education on the same basis as
their peers. These differ for each student, depending on their diagnosis and
recommendations from medical specialists.
3. At the commencement of a unit / area of study, document your adjustments planning
applicable to the unit / area of study for each student on an individual learning plan
under ‘Adjustments’ in the SIP Panel on SEQTA:

Adjustments to be
recorded under the
headings:

Enter adjustments
planning here.

• Unit Name
• Duration
• Specific Adjustments
from ILP
(These are available in the
drop-down template)
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4. Your final adjustments planning documentation will include how required adjustments
from the student’s individual learning plan will apply to the unit or area of study.
Samples are provided below as a guide:
Unit Name: Playing Beatie Bow (novel study)
Duration: 8 Weeks (5 lessons a week)
Specific Adjustments (from ILP):
•

[Name] may use a word processor permitted to take notes from the board.

•

[Name] may use a word processor for planning and drafting (including the final
draft) the text response essay assessment task. [Name] is not required to
submit any hand-written work for the ‘Playing Beatie Bow’ unit.

•

[Name] may use a word processor to record responses in the ‘Playing Beatie
Bow’ work booklet. [Name] can submit a digital version of this task.

•

[Name] to be provided a scaffold (essay writing template) to assist with
completing the ‘Playing Beatie Bow’ text response essay.

•

Time extension granted for submission of assessment tasks if required.

•

[Name] will have additional assistance from a teacher aide when timetabled
into the class.

•

[Name] will be provide with a check-list of task requirements and due dates for
the ‘Playing Beatie Bow’ text response essay and ‘Playing Beatie Bow’ work
booklet.

•

The audio version of ‘Playing Beatie Bow’ to uploaded to [Name’s] laptop.

Unit Name: Number Patterns
Duration: 4 Weeks (5 lessons per week)
Specific Adjustments (from ILP):
•

[Name] will be assigned a reader / scribe for the ‘Number Patterns’ end of unit
test.

•

[Name] will use graph paper when taking notes from the board or working
through equations to assist with the alignment of numbers on the page.

•

[Name] to be provided any printed handouts in size 20 Ariel font.

•

Digital resources will be converted to PDF and emailed to [Name] prior to
Maths classes.

•

To support [Name’s] working memory, she will be provided a Number
Patterns anchor chart to refer to for the ‘Number Patterns’ end of unit test.
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APPENDIX B
HIGHVIEW COLLEGE NCCD ILP
Person with Responsibility for Oversight – Head of Year Level

APPENDIX C
HIGHVIEW COLLEGE STUDENT SUPPORT PLAN
Person with Responsibility for Oversight – Head of Year Level
Student’s Name
DELTA Group
DELTA Mentor
Attending Meeting

Name

Signatures

1 Head of Year Level
2 Student
3 Parent
4
5
Date of Plan (Term 1)
Review Cycle

Every Term

Catalyst

Out of Home
Care

Gender
Dysphoria

Parent
Concern

Staff
Concern

Student
Concern

Concern

Social Emotional

Attendance

Anxiety

Physical

Learning

Overview of Challenges & Strengths

Student’s View of What Helps Them Learn
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Student’s Educational Goals
Short Term
Long Term

Strategies to be Implemented to Support the Student

Outcomes/Actions From Discussion
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REVIEW RECORD
Term 2 Review Date
Attendees / Mode
Notes / Outcomes / Actions

Term 3 Review Date
Attendees / Mode
Notes / Outcomes / Actions

Term 4 Review Date
Attendees / Mode
Notes / Outcomes / Actions
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APPENDIX D – NCCD FACT SHEET
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